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Immigrant students make up a growing segment of students enrolled at the secondary school level in the United
States. The difycult transitions of adolescence combined with the challenge of mastering academic content in

a language they are still learning can be overwhelming for these students. Studentsi inability to communicate
conydently can result in confusion, frustration, anger, and alienation. In addition, immigrant students must
balance their native culture with that of the dominant culture. It is important for educators to help immigrant
secondary school students through these critical transitions.

Educators can help in three important ways:

Provide Access to Information. Learning the rules and practices of a new school system is challenging for
immigrant students and their parents, and they need information to become successfully integrated into the U.S.
school system.

Support English Language and Academic Development. At the secondary level, immigrant students must learn
English, master academic content, and earn high school and college credits in order to pursue challenging
careers and higher education. Teachers and administrators need to help students attain these goals.

Promote Access to Postsecondary Education. Immigrant students face many obstacles in making the transition
to higher education and need guidance to negotiate the system successfully.

To help immigrant students through secondary school, our schools need to commit to functioning as
communities; building bridges to studentsi families and to other organizations outside the school; providing
students with information about the broader U.S. culture as well as the culture of the school; and developing
curricula and instruction that incorporate studentsi experiences, knowledge, and skills. The development of
English language abilities, academic skills, and content knowledge, accompanied by support for native language
development, can provide the foundation for the future success of immigrant students in secondary schools and
beyond.

This guide provides resources for teachers and administrators of English language learners at the secondary
school level. Part One is comprised of resources speciycally intended for Grades 9-12. Part Two includes other
resources for adult and K-12 learners that may be of interest to secondary school teachers and administrators.
Included are print and online resources on ESL curricula and standards, classroom resources and instructional
strategies, cultural orientation, and professional development.

At this point resources focused speciycally on high school students are limited, and more are needed. The print
version of this guide represents a yrst step in compiling these resources. The online version will be available
January 2004. Visit www.ccsso.org for updated information.

This introduction was adapted from Lucas, T. (1996). Promoting Secondary School Transitions for Immigrant
Adolescents. (ERIC Digest). Washington, DC: ERIC Clearinghouse on Languages and Linguistics.
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Obtaining ERIC Documents

The full text of most materials in the ERIC database with an iED? followed by six digits is available through the
ERIC Document Reproduction Service (EDRS) in microyche, online, or in paper copy. Approximately 80% of
ERIC documents from 1993 to the present are available for online ordering and electronic delivery through the
EDRS Web site (http://edrs.com/default.cfm). You can read ERIC documents on microyche for free at many
libraries with monthly subscriptions or specialized collections.

ERIC Journal Articles

The full text of journal articles may be available from one or more of the following sources:

* the originating journal

* interlibrary loan services at your local college or public library

* the article reproduction service Ingenta: 800-296-2221; www.ingenta.com; ushelp@ingenta.com

To obtain journals that do not permit reprints and are not available from your library, write directly to the pub-
lisher. Addresses of publishers are listed in the front of each issue of Current Index to Journals in Education
and can now be accessed online through the CIJE Source Journal Index at http://www.ericfacility.net/extra/pub/
sjisearch.cfm.

Changes Coming to ERIC

This year the U.S. Department of Education has decided to discontinue the ERIC system as we know it, with its
16 subject-speciyc clearinghouses and question-answering services, and to contract with a single company that
will host the ERIC database. As a result, the ERIC Clearinghouse on Languages and Linguistics (ERIC/CLL) and
the other ERIC clearinghouses will cease to exist after December 31, 2003. For information about ERIC after that
date, visit www.eric.ed.gov.

Use one URL http://www.eric.ed.gov to:

1. search the ERIC database

2. search the ERIC Calendar of Education-Related Conferences

3. link to the ERIC Document Reproduction Service (EDRS) to purchase ERIC full-text documents
4, link to the ERIC Processing and Reference Facility to purchase ERIC tapes and tools

Despite the closing of the ERIC Clearinghouse on Languages and Linguistics, the Center for Applied Linguistics
will continue to make available many of the books and free publications developed by ERIC/CLL. Visit CALis
Web site at www.cal.org for more information.
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Hood, B. (n.d.). An orientation to life in the United States: A curriculum to help immigrant Latino adolescents and
their parents adjust. Unpublished manuscript. Contact Beth Hood, Washington, DC, Public Schools, Bilingual
Education Department, Phone: 202-576-8850.

Designed to help reduce the dropout rate for Hispanic newcomer students, ages 147120, this curriculum
provides the academic and social orientation they need to begin their education in the United States.
The nine units of the curriculum are written in Spanish and cover topics such as orientation to the school
facility, staff, and administration; strategies for achieving success in U.S. schools; setting achievable
goals; dealing with culture shock; learning about the community and its laws; and the roles of family
members and how they may change after emigration to the United States.

oooooo

Agor, B. (Ed.). (2000). Integrating the ESL standards into classroom practice: Grades 9712. Alexandria, VA:
Teachers of English to Speakers of Other Languages.
http://www.tesol.org/pubs/catalog/assessment.html#870

This volume is a guide to good practice in using TESOLis national ESL Standards. It contains six units
for Grades 97112, some of which are designed with a particular grade and proyciency level in mind and
others that span grade and proyciency levels. All of the units may be adapted to other levels and con-
texts and include suggestions for their adaptation.

Faltis, C., & Wolfe, P. (Eds). (1999). So much to say: Adolescents, bilingualism, & ESL in the secondary school.
New York: Teachers College Press.
http://www.ncte.org/store/default.asp?id_product=3209

This volume is the yrst to bring together new research on adolescent learners of English within the sec-
ondary school context. Some of the most inpuential and well-known specialists in the yeld of language
education share their research and knowledge about a wide range of issues in bilingualism and ESL, in-
cluding curriculum planning and implementation of native language literacy programs, sheltered content
teaching, language teaching, demographics, discrimination, and the social realities of culturally diverse
classrooms and schools.

Lucas, T. (1997). Into, through, and beyond secondary school: Critical transitions for immigrant youths.
Washington, DC: Center for Applied Linguistics.
http://www.cal.org/resources/immigrantseries/into.html

Secondary school educators need principles and strategies to facilitate the difycult cultural, personal,
and educational transitions that permeate the lives of immigrant children. This book outlines four major
principles, gleaned from studies of excellent secondary schools and examined in light of current thinking
about school reform. Strategies are provided for cultivating organizational and human relationships that
will promote immigrant studentsi school success, provide access to the information they need, and de-
velop multiple and pexible pathways for them to progress through and beyond secondary school. Highly
effective programmatic and organizational resources are included.

OiDecember 2003 _ Resources for Educators Curricula & Standards: Grades 9112
Council of Chief State School Officers of English Language Learners
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Mace-Matluck, B. J., Alexander-Kasparik, R., & Queen, R. M. (1998). Through the golden door: Educational
approaches for immigrant adolescents with limited schooling. Washington, DC: Center for Applied Linguistics.
http://www.cal.org/resources/immigrantseries/golden.html

A growing number of recent immigrant students enter middle school and high school with little or no
prior formal schooling and with low literacy skills. Often referred to as filate entranto or flow-literacyo stu-
dents, they may be three or more years below their age-appropriate grade level in their school-related
knowledge and skills. This book provides guidelines for school administrators and teachers with these
students in their programs. The authors describe the backgrounds, educational experiences, and needs
of yve such students (from Haiti, El Salvador, and Vietnam), proyle four programs designed to serve
them (in lllinois, Texas, and Virginia), and identify the critical features of secondary school programs for
these students. Program contacts and resources are provided.

Ruiz-de-Velasco, J. & Fix, M. (2000). Overlooked & underserved: Immigrant students in U.S. secondary schools.
Washington, DC: The Urban Institute.
http://www.urban.org/Template.cfm?Section=ByTopic&NavMenulD=62&template=/TaggedContent/
ViewPublication.cfm&PublicationID=7048

The United States is being transformed by high, continuing levels of immigration. No American
institution has felt the effect of these pows more forcefully than the nationis public schools. And no set of
American institutions is arguably more critical to the future success of immigrant integration.

Short, D. J., & Boyson, B. (2000). Directory of secondary newcomer programs in the United States: Revised
2000. Washington, DC: Center for Applied Linguistics.
http://calstore.cal.org/store/detail.aspx?ID=23

This directory contains proyles of 115 middle and high school newcomer programs across 196 sites

in 29 states and the District of Columbia. These programs serve recent immigrant, secondary school
students with little or no English proyciency and often limited formal schooling. Each proyle contains in-
formation concerning program location, size, and length of enroliment; student demographics; features
of instruction and assessment; program stafyng; other services offered; and program contacts.

Short, D. J., & Boyson, B. (in press). Creating access: Language and academic programs for secondary school
newcomers. Washington, DC: Center for Applied Linguistics.

Creating Access provides information for school districts that are planning to establish a newcomer
program. This volume includes practical advice and recommendations as well as the results of in-depth
case studies of three successful newcomer programs.

Walqui, A. (2000). Access and engagement: Program design and instructional approaches for immigrant students
in secondary schools. McHenry, IL and Washington, DC: Delta Systems and Center for Applied Linguistics &
Center for Research on Education, Diversity & Excellence.

http://www.cal.org/resources/LIE/access.html

This book details the challenges faced by immigrant students of secondary school age and the schools
they attend. Six immigrant high school students (from Brazil, El Salvador, Haiti, Mexico, Russia, and
Vietnam) are proyled, with descriptions of their language and cultural backgrounds, frustrations, and
successes. Four programs attempting to develop responsive instructional philosophies and approaches
are also discussed.

Curricula & Standards: Grades 9112 Resources for Educators
of English Language Learners
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Dropout Intervention and Language Minority Youth
http://www.cal.org/resources/digest/vaznau0l.html

Qualities of Effective Programs for Immigrant Adolescents with Limited Schooling
http://www.cal.org/resources/digest/goldendoor.html

Secondary Newcomer Programs: Helping Recent Immigrants Prepare for School Success
http://www.cal.org/resources/digest/short001.html

OiDecember 2003 ) Resources for Educators Curricula & Standards: Grades 9712
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Dropout Intervention and Language
Minority Youth
Adriana Vaznaugh, Center for Applied Linguistics

ERIC Clearinghouse on Languages and Linguistics
EDO-FL-95-06, March 1995

Youth from non-English-language backgrounds

are 1.5 times more likely to leave school before

high school graduation than those from English-
language backgrounds (C8rdenas, Montecel, Supik,

& Harris, 1992). High dropout rates among students
from economically disadvantaged and non-English-
speaking backgrounds are among the major concerns
of middle and high school educators in the United
States. Though dropout rates have declined overall

in recent years, especially among Blacks and Whites,
the trend for Hispanic students is quite the opposite.
According to the Census Bureau, in 1992 roughly 50%
of Hispanics ages 16 to 24 dropped out of high school,
up from 30% in 1990 (GAO, 1994).

By the year 2010, Hispanics are expected to be the
largest minority group in the United States, making

up 21% of the population (OERI, 1993). Thus, the
increase in dropout rates among Hispanic high school
students is cause for growing concern. Various dropout
prevention programs have emerged as one response.

This digest describes three programs for middle and
high school students at risk of dropping out of school.
The yrst two programs are speciycally geared toward
limited-English-proycient Hispanic youth. The third,

a vocational program, involves African-American
students as well.

Coca-Cola Valued Youth Program

Developed by the Intercultural Development Research
Association in Texas, Coca-Cola Valued Youth
Programs (VYP) have been implemented in 60 schools
in 8 states. The goals are to help Hispanic middle

and high school students achieve academic success
and improve their language skills. Other goals are

to strengthen studentsi perceptions of themselves

and school and to form schoolThomeTcommunity
partnerships to increase the level of support for these
students (C8rdenas Montecel, Supik, and Harris,
1992).

Middle and high school students are paired as tutors
with elementary school students identiyed as being at
risk of dropping out of school. Tutors are paid minimum
wage for their work. The programis philosophy is

that the tutors, by being placed in paid positions of
responsibility and treated as adults, will improve their
self-esteem and academic performance. As one tutor
claimed, iWhen lim helping these kids, lim helping

myself. Iim learning things when lim tutoring themo
(Claiborne, 1994). In turn, the student being tutored
will grow both academically and personally under the
attention of the tutor and will be encouraged to remain
in school until graduation.

Cross-age tutoring, the main component of the VYP,
takes place at the elementary school one hour a day,
four days a week; on the yfth day, the tutors take

a class on effective tutoring strategies (Robledo &
Rivera, 1990). In addition to conducting the tutoring
sessions, tutors must adhere to the employee
guidelines of their host school and report to a teacher
coordinator, who monitors and evaluates their
progress. Student tutors also attend classes in English
as a second language and content areas.

Field trips, conducted at least twice a year, are
designed to broaden studentsi horizons by exposing
them to cultural and professional possibilities in their
communities. A student recognition component serves
to instill a sense of self-worth in both tutors and tutees.
This takes the form of a celebratory lunch or dinner,
media attention, or presentation of merit awards for
student efforts to stay in school and help others do the
same. Finally, adults who are successful in their yeld,
have the same language and cultural background as
the students, and have overcome similar obstacles act
as role models and provide guidance to both the tutors
and the tutees.

Project Adelante

Project Adelante, established in 1988 at Kean College,
NJ, is currently implemented in three New Jersey
school districts. The projectis goals are to improve

the high school graduation rate of Hispanic students
(especially those still learning English), increase their
opportunities for college admission, and increase

the number who enter the teaching profession (CAL,
1994).

Hispanic middle and high school students receive
academic instruction, career and personal
counseling, peer tutoring, and mentoring by Hispanic
professionals. This takes place on the Kean College
campus during an intensive yve-week Summer
Academy and at Saturday Academies during the
academic year. Students usually enter the program in
middle school and are encouraged to remain with it
until they complete high school.

Academic courses include English as a second
language, science, and math. Class size is kept at
around 15 students. Teachers are free to design
courses that are interesting and appropriate for the
students, to use both English and Spanish in the
classroom and in social settings, and to adjust their

Curricula & Standards: Grades 9112
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class schedules as needed to accommodate special
projects or yeld trips.

Personal and career counseling are key aspects

of the program. Program counselors, like teachers,
come from participating schools and participate in

all events, so they know the students well. Students
meet regularly with their counselors in one-on-one and
small-group settings and take a full course taught by a
counselor, which covers social and academic issues.
The counselors also sponsor daytime and evening
sessions for the parents to come to the campus and
discuss issues selected by the parents.

Peer tutoring furthers Adelanteis goal of encouraging
students to enter the teaching profession. Tutors are
Hispanic and African-American high school juniors and
seniors and Kean College freshmen and sophomores,
many of whom are former Adelante students. Each
tutor is assigned a small group of students to meet
with, work with in class, and interact with in written
dialogue journals. The tutors serve as role models. At
the same time, tutors receive intensive and ongoing
training. They learn the tasks and responsibilities of
teaching and are often inspired to pursue teaching
careers.

The mentoring program involves a collaboration with
HISPA, a service organization for Hispanic employees
at AT&T committed to promoting the education of
minority youth and children. Students meet with
mentors regularly to socialize or to focus on academic
and professional activities, such as visiting the
mentoris ofyce, doing school work, or ylling out college
applications.

California Partnership Academies

The California Partnership Academies Program
represents a three-way partnership among the state,
local school districts, and supporting businesses.
Grants from the state are matched by direct or in-kind
support from the participating business and school
district to set up an academy. Goals are to provide
academic and vocational training to disadvantaged
students and to decrease youth unemployment.

Participation in the program is voluntary. To qualify,
students whose past records put them at risk of failing
or dropping out of school must show that they fiwant
to turn themselves aroundd (Stanford Mid-Peninsula
Urban Coalition, 1990). Students apply and are
interviewed in the second semester of 9th grade.
Academy staff (teachers, administrators, counselors)
and representatives from the participating business
then meet with parents of applicants to explain the
goals of the program, answer questions, address
concerns, and get permission for the students to

participate. Selected students enter the program in the
yrst semester of 10th grade.

Partnership Academies function as a school within

a school (Dayton & Stern, 1990). Through block
scheduling, students enroll as a group in one technical
class (designed with the collaborating business) and
three academic classes (English, math, and social
studies or science). Students spend the morning

in their vocational/technical and academic courses
then join the rest of the student body in the afternoon
for extracurricular activities (Raby, 1990). Teachers
invite outside speakers to share information on career
selection, employment skills, and the importance of
getting an education.

In 11th grade, each Academy student is matched with
a mentor from the business community, who serves as
a role model and offers guidance and information on
succeeding in the workforce. In the summer following
11th grade, Academy students in good academic
standing are given jobs with the participating business,
with the goal of improving their employment skills and
increasing their chances for gainful employment after
graduation.

Other aspects of the program are student recognition
(awards for student of the month, excellent
attendance, and academic and personal achievement)
and parental involvement, sought through
questionnaires to parents regarding meeting and
workshop topics, invitations to accompany students on
yeld trips, a newsletter, and constant personal contact
with Academy staff.

California Partnership Academies have had a positive
effect on participating students. They report that being
able to see the connection between an education and
work makes school more interesting. As one student
reported, fillm 18 and live had three jobs®all of them
at major companies. live never tossed a fry or slapped
a burger, and thanks to the Academies, | wonit have
too (Raby, 1990). The goal is for 94% of Academy
students to focus on long-range plans, such as
continuing their education, pursuing careers, or both.

Conclusion

Dropping out of school results from many complex
factors and long-term individual experiences (OERI,
1993). Successful dropout prevention programs for
language minority students, like those described here,
must have the following components: respect for the
language and cultural backgrounds of the students
they serve and for the positive qualities students bring
to school; the possibility of long-term involvement, from
middle school through high school; a well-designed
academic curriculum, developed by committed and

[J’December 2003
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experienced professionals who facilitate movement
through the program and provide assistance in
pursuing academic opportunities beyond high school;
substantive work experience that promotes mature
choices and access to high-quality jobs; a tutoring
and mentoring component that provides intense
personal attention and encouragement from successful
and caring role models; and family and community
involvement. For language minority students,
programs must also include appropriate components
for native language support and English language
development.

Dropout prevention demands attention from school
and district staff in collaboration with local businesses,
community colleges and universities, community-
based organizations, and policy makers for any lasting
impact to be made on reducing dropout rates among
the nationis language minority students.

Program Contacts

Project Adelante: Ana Mar2a Schumann, Dean,
School of Education, Kean College of New Jersey,
Union, NJ, 07083.

Coca Cola Valued Youth Program: Linda Cantu,
IDRA, 5835 Callaghan Road, Suite 350, San Antonio,
TX 78228.

California Partnership Academies: Stanford Mid-
Peninsula Urban Coalition, 430 Sherman Avenue,
Suite 305, Palo Alto, CA 94303.
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